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with the teacher he gives her his criticism^ and
suggestions. Mr. E. E. Worrell, the State
Supervisor of Rural Schools, advocates the
use of a special notebook by the supervisor
in which he records the suggestions given
each of his teachers at his first visit. When
he comes again he consults the notebook to
see whether the teadher has carried out his instructions. In this way he is able to check the
work of his teachers. One other means of
helping the teachers in supervised districts
that is proving very successful in Augusta
county is the group meetings. These meetings are held once a month, and in them the
teachers discuss their problems with one another and the supervisor. Through these
discussions they find practical solutions of
their difficulties from the experiences of each
other.
Both the educators and the people of Virginia are beginning to realize more and more
the need of adequate rural supervision.
Without it our schools will be poor and unprogressive, and a great injustice will be done
to the rural child and to the rural school.
The prospect is now more promising and in
the near future it will become an important
factor in our educational system.
Betty G. Somerville

IV
THE SUBNOIRMAL 'CHILD
AND THE SCHOOL
WHAT TO DO WITH THE DEFECTIVE CHILD
IN SCHOOL
The defective child is one of the most trying
problems of the public school today. The
old way, which is not so old after all, of
reteaching children year after year has been
and is a draining expense on the community.
The promotion of children mentally incapacitated for advancement has been worse. The
drilling of children in the fundamentals Which
they can not grasp is a constant discouragement to both the child and the teacher, and
a waste of time and mbney. Forcing or trying to force all children into' the same mold is
an educational crime. What to do with the
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defective child in the public schools is a big
question, out of which has grown the forming
or the ungraded rooms, the special schools and
classes for backward children in some communities and by some school systems.
INDIVIDUAL DIFFERENCES
Textbooks written by college professors,
usually from an adult point of view, customs
and traditions, and the standard requirements
of colleges have been largely the basis for
curriculum mlaking. In order to standardize the schools of the country, something had
to be done and these curricula answered that
need. They considered all children of equal
mental ability; all must study the same things
and all were expected to accomplish the same
results. But this didn't happen. Then they
sought to make better curricula. Still some
children went "way ahead" and some fell far
behind. The cry of individual differences
broke upon the educational horizon. AH
men, all children of man, are not created
equal. Some were meant to be the great
leaders of civilization, some to fit into the
ordinary walks of life; and some were meant
for the obscure places, such as unskilled labor
or even street-sweeping. Each should fit into
his own sphere where he could serve better
than anywhere else. So it is the business of
education to help the individual to find his
place.
MENTAL MEASURING-RODS
The tests, the mental measuring-rods, came
into use to help place the Individual wlhere he
belonged. Standard tests of reading, of
arithmetic, of spelling, and of other subjects
are now being used. Group intelligence tests,
to aid in placing the child where he belongs
in school, are now used in many cities or
towns. The Binet-Simion tests, the most
widely known of any individual general intelligence tests, have been of vast utility not
only in schools, but in the army, in large businesses, and in the courts. By these tests the
grade of mentality of the individual can be
judged. Only an expert should give and
diagnose these tests. A vast amount of harm
can be done by a layman's recording as final
his judgment of the mentality of another individual. This does not mean that it is not
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wtell to know all you can about tests and the
giving of tests.
TERMS APPLIED TO THE DIFFERENT
GRADES OF INTELLIGENCE
There are various terms applied to the
different grades of intelligence. There is the
genius, the near-genius, the normal, and the
sub-normal. No power on earth can make
the sub-normal, normal. Education can only
train in accordance with the abilities and
capacities. If this is true and if all these
various terms are applied to human beings,
what does it all mean? The normal mayshade anywhere from the near-genius to the
border-line between normal and sub-normal.
It is the largest class and the one to which
most of us belong. It is the solid back-ground
of all nations. Next above comes the neargenius, ranging from the exceptionally
bright normal to the genius. Here we may
find our little leaders in everyday life.
Here are the most prominent business men,
the foremost professional men, and others in
ordinary walks of life. The genius may
include the Edisons of the age, the great scientists and psychologists, the great economic
leaders, and those lesser geniuses bordering
on the near-genius. There is a constant
merging from one group into another. So it
is with the sub-normal groups. There is
no definite, clear-cut line between one group
and another. The subnormal is a very varied
group, extending from the lowest idiot to the
border-line between normal and sub-normal—
from the idiot unable to care for his bodily
wants, utterly helpless and dependent on those
around him, to the individuals bordering on
the normal. The moron group, just above the
imbecile group, is graded into three groups
low, middle, and high-grade moron. The highgrade moron can often reach an intelligence
level of a twelve-year-old child, and this plus
adult experience will enable him to float
easily on society.
THE MORON GROUP AND SOCIETY
The moron group is the group that is the
greatest drag on society. This is the group
that usually dogs the machinery of the public
schools and later fills the alms-houses, the
jails, the houses of prostitution, and the prisons. A large percentage of the hoboes and
the tramps belong to this group-. Statistics
show that many juvenile offenders, many of
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the inmates of reform schools and houses of
correction, are feeble-minded people.
It
is not uncommon to find a very pretty moron
girl or boy, man or woman. For this reason
their plight and the harm done as a Whole is
even greater. Charles L
, one of the
prettiest children I have ever chanced to meet,
was a low-grade moron boy. He was eight
years bid and had to be taught to walk up
and down the stairs.
COMMON CHARACTERISTICS OF
DEFECTIVE CHILDREN
Subnormal children are often clumsy and
awkward. This may be due to physical disability, lack of muscular coordination, malnutrition, or lack of sense of rythm. This
lack is obvious, not only in walking and running, where the child stumbles a great deal,
but also in using the finer musdes of the hand.
Restlessness, when there is plenty to occupy
the Child, is a common Characteristic among
certain types of sub-normal children. Apparent dullness, listlessness, fits of temper over
small things, unreasonableness, sullenness, inability to master subjects after constant drilling, are all common, characteristics of defective children. Some of these, such as fits of
temper or sullenness, are but blinds behind
Which the Child hides his real self, not consciously but unconsciously, from the scorn of
his fellows or the disapproval of his teacher.
I know a little girl, Eleanor J
, Who
Would burst out crying whenever the teacher
called her name. Why? Simply because
she was beyond her depth mentally and crying was a manifestation of the instinct of
self-preservation and a lack of emotive control. Crying for very little or apparently no
cause is Characteristic of some types of deficient children. The Child mentioned above
could not tell why she cried; die just did.
Scolding or punishment would orily have
heightened her distress and made matters
worse. She whs put Where she could accomplish something, could win approval, and the
fits of crying gradually stopped. She became
a happy, busy little girl, not learning the three
"r's" according to the standards set for normal children; but growing and learning according to her own capacity. Silly giggling
when there is nothing amusing, , grinning,
grimacing, constant teasing or meddling, undue display of affection, all show a lack of
emotive control and. are commonly manifested
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by feeble-minded and backward children.
"Oheating" is sometimes the slow child's shield
of self-defense.
Pinched facial expression, frequent headaches, below normal weight, and pale complexion are some of the outward signs of
malnutrition. Jerky movements, inability to
control a pencil in writing, and general
nervousness may be forerunners to chorea.
These signs are at least signals that something is wrong and that the child thus suffering should be examined. Speech defects
are common among backward children. The
slow child does not develop normally to a
point and then stop; his development is
gradual like that of normal children, only
slower. Nor does he ever reach the normal
height of development.
CAUSES OF MENTAL DEFICIENCY
a. Heredity
One of the largest causes of mental deficiency comes thru heredity. There is
plainly only one thing to do to stop it on that
score, and make a wholesome nation free
from taint, and that is to prevent such persons
from procreation. "How?" is the great
social problem of today. Any one reading
Dr. Goddard's record of both sides of the
Kallikak family can not fail to see the vast
and terrible influence heredity bears on the
spread of feeble-mindedness. Nor can the
reader fail to hear the plea to society to act.
Martin Kallikak's union with the pretty feebleminded girl gave a line of prostitutes, lawbreakers, and drunkards, while his marriage
to (he young Woman of normal intelligence,
good breeding, and strong ancestry brought
a line of lawyers, landowners, and prosperous
citizens. In filling out social record blanks
for some children in an ungraded room I found
obvious facts of subnormality due to heredity.
One family of V's
had three children
in this special room. Helen, fifteen years of
age, could not do third-grade work. Lynwood, eleven, had failed repeatedly in the second grade. Cat!ton, who was eight, had
proved a hopeless task for his first grade
teachers. These children all tested definitely
defective. Albert, another brother, was able
to drift along in the grades, repeating each
grade, the third grade the third time. In
all probability he would have been put into
the special room except for the fact that the
room was over-crowded. There are seven
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children in the family. The three youngest
have not entered school. One of these young
children has chronic ear trouble. Mrs.
N——, the grand-mother of these children,
was a dressmaker. Altho she seemed to have
very little initiative, she was considered a
normal woman. With the help of charityshe supported her family. She had a sister
who was spoken of as "simple" in the community. The grandfather was a Bhiftless,
trifling man, addicted to drink. He was unable to hold a position long enough to be of
any material help to his family. A daughter
of his, by a former marriage, gave birth to
an illegitimate child. She was considered as
not "right" mentally. Louise N
, the
mother of the children mentioned, Was graded
"very slow" at school. She was fifteen and in
the fifth grade when she married V
, the
father of the children. She is a moral woman,
and seems to be doing her best by her children,
giving them a clean house and the best moral
training she can give. She takes charity as
rightfully due her and it is impossible to reason
with her on anything. The father was left an
orphan and was raised in The Bovs' Home,
an institution of good standing. He is a
tinner by trade. He seems willing to work
and at times aids in the support of his family.
But these times are very infrequent. His
sister, Mrs. D
, is a widow, with nine
children. She is rough and uncouth and her
house unkept. William, her son, a boy of
fifteen, is a truant, has been known to steal,
and is morally weak. Celestine, his little
sister, is nine. She is in the special room
Celestine is subject to fits of crying and will
tell an untruth When there is no reason for
doing so. When tested, she was found deficient. Another girl is retarded three years
in school and is a disciplinary problem. A
cousin to the V
children on their
mother's side is deaf and dumb. He is one
of several children all of whom are of questionable mentality. In another family of
cousins, there are six children. All af these
are retarded in school and are disciplinary
problems. Subnormality due to heredity
reaches back to (he degeneracy of the human
stock. Often epilepsy in the off-spring is
caused by the union of persons of extreme
nervous tendencies. Tuberculosis, alcoholism,
and syphilis tend to degrade the human race
and produce a tainted, defective line.

/
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b. Congenital Causes
There are congenital causes of mental deficiency due to abnormal conditions of the
mother before or during birth. Pre-natal
ill health of the child or the mother—such as
serious kidney disease, infectious disease, injury, or emlotional shocks—cause this.
c. Injury
Feeble-nvindedness may result from injuries to the brain during birth or injury to
the head of the growing child.
d. Fevers
Severe fevers, such as accompany some
childrens' diseases, may impair a normal
brain. Scarlet fever is sometimes intense
enough to impair the brain. This cause,
tho, like the one above, is comparatively rare.
e. Malnutrition
Malnutrition is a cause of subnormality.
Often in the poorer section of the city, where
growing children are not properly nourished,
malnutrition is very prevalent
f. Thyroid Gland
Insufficient secretion of the thyroid gland
is another cause. The thyroid gland of a
sheep, powdered and mixed with the food of
the child, or prepared thyroid tablet, will
greatly help the health of the child.

than he is, especially if he is clean, well dressed
and at all pretty. A record of the child's
school career should be given the examiner,
along withia statement from his last grade
teacher as to why she thinks the child should
be examined. Not that this has any direct
bearing on the test to be given, but it is
very valuable data in helping to find the
cause of his deficiency. The mental test is
gwen to find out whether the child is really
deficient or merely misplaced in school.
SOCIAL RECORD CARDS
Having asserted that the child belongs in
a special room, the next thing to do is to find
out all you can about the life and tho history
of the individual child. Pay a casual visit
to the home, get on friendly terms with the
mother and let her know you are interested
in the welfare of her child. Use tact
and discretion. Keep a social record of the
dhild. Such data will prove valuable in determining the cause of his deficiency and in
training him to the best of his abilities and
capacities. In the ungraded, or special,
rooms in Norfolk, a social record blank, as
nearly as I can remember, similar to the following, is kept of each child.
SOCIAL RECORD CARD

A physical examination should be given
every Child before he is put in a special room.
A child suffering from adenoids may develop
normally after the cause has been removed.
An extremely near-sighted child or one who
is slightly deaf sitting in some far off corner
of the room may be considered, by the teacher,
backward. Fit the Child with glasses or
place him where he can hear, and often he
will be as bright as the rest. Then, too, even
if he has no physical handicaps, it is wdl to
see to his general health.

Name
Age
Address
Mental age
Name of Parent or Guardian
Occupation of Father
Of Mother
iDate of Child's Birth
Year
Grandparents, Parents, Brothers, and Sisters
Health
Mentality
—
Education
No. in family
Brothers
Sisters
Hist, of birth of child
Condition of mother
Instruments
Injury at birth
Deformed
Injury during early life
I
Hist, of child's diseases

MENTAL EXAMINATION
The child before he is put into the special
room for defective children should have a
thoro mental examination by an expert. One
of the biggest mistakes a teacher may make
is to believe she can tell the mental ability of
a child by his appearance. An active, talkative child will often appear far brighter

Sleeping conditions
No. in room
Separate beds
Hrs. in bed
.
Windows open how much ; How many_.
Character of food
Appetite good
Drink coffee
Tea
How much
Any bad habits
Smoke
Character of recreation
Hrs. out-of-doors

PHYSICAL EXAMINATION-
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Amt. of play
Movies
Character of the home (underscore the suitable
words), Neat, Clean, Cultured, Educational,
Uncouth, Dirty, Careless, Untasteful.
Treatment of the child—Sympathetic, Kind,
Sentimental, Ignorant, Abusive,
Whipping, Neglectful, Cruel, Intelligent.
Note changes of opinion after later visits

ASSETS AND WEAKNESSES
Now we want to observe and study the
child, keep a note-book in which to record his
assets and his weaknesses, noting, also, in this
book his progress. It will take time and
patience, for it is only by little unconscious
acts that the child reveals the working of
his mind.
a. Perception and Association
Is his sense of color good or does he confuse the name and the color? That is, does he
lack in association of colors. Jake S—— wore
a new blue jacket to school one day. "What
color is your jacket, Jake", I asked him.
"Brown", answered Jake.
Was Jake color-blind? No, altho he
could not tell me the correct name of an
color. Color-blind people can not distinguish
between red and green; but often the other
colors do not confuse them. Jake failed to
associate the name of the color with the color.
We started out to learn blue. Jake strung blue
beads for me. He built me a house of blue
blocks. I wore a blue tie the next day for
him, and all the week we played a game, a
blue game. This is the way the game went.
Any time I might stop and pick up something blue and say, "Jake, what is this?"
Then Jake was to say, "A blue book," if it
happened to be a book. So Jake learned blue
and then the other colors.
b. Conception
Can he give the definition of common
things? Can he tell you what a horse is?
Then is his conception good? Is his number
sense good or does he become confused in
handling simple combinations?
c. Attention
Does he listen to a story? Is he attentive?
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d. Memory
I. Retentive
Can he retell a story or remember What he
saw at the circus.
2. Rote
Is his memory rote, parrot-like?
There was the case of Isaac K
, eleven,
in the second grade. He had repeated this
grade three or four terms. During this
time Isaac had studied practically the same
books. Term after term he had heard them
read. His teacher said, "Why, Isaac reads
beautifully, altho he can't write and do other
things as well as some of my beginners.''
Isiaac knew many of the stories in a perfect
parrot-like fashion. He could not tell the
meaning of anything he read, and he could
read almost as well without his book. He
was like an old negro man I have heard of
who could go to a lecture and come back
and repeat parts of it almost verbatim; but
the content had utterly escaped him.
e. Imagination
i Normal
2 Undeveloped
3 Overdrawn
Is the child's imagination good, normal,
over-drawn, or undeveloped ? Once a teacher
suggested playing a real game. Each child
must tell of semething he saw on his way to
school. Everything must be real. When
Roy's turn came he hoped to out-shine the
others who had seen only horses, automobiles,
men, etc. So he said he had seen an elephant coming down the street and his daddy
rode the elephant. He was in all seriousness.
The teacher laughed and said, " That was
very funny, Roy, but we are only telling real
things today."
"But I did," said Roy.
"Think, Roy," said the teacher, "this is a
real game. You didn't see your daddy riding an elephant, did you ?"
"No," answered Roy, "it was my unde."
Again the teacher reminded him the game
was real and not make-believe. Finally it
sifted down to the fact that Roy had seen no
elephant at all, but his uncle had told him
about the tricks of some elephant in a circus in
another city. It is well to confront a child
with facts and then let him know the difference between make-believe things and true
things. It is the only way to really help him
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and will do more good than any amount of
punishment. It is thru the mental analysis
of parts that we can best understand and train
the child as a whole.
TEACHING DEFICIENT CHILDREN
In teaching deficient children, first win their
confidence, not by silly sentimentality—children detest that—but by a spirit of good comradeship. Second, make them responsible for
something in the room; make it a co-operative concern. The child's work may be to
take charge of the garden tools, or to keep the
wood benches in order, or to record the date,
or anything he can do well; but whatever it
is, make him wholly responsible and let him
know he was missed if he should have been
absent a day.
summary .
In summarizing, it is well to remember
that there are sub-normal children. These
children require a different curriculum from
normal children, and more individual training. It is the business of the school to provide the training that will best fit these children and help them live effectively, that they
may not become a drag on society.
Linda L. Carter

V
QUOTATION
THE NEED OF MORE GENERAL MENTAL TESTING WHEN CHILDREN ENTER SCHOOL
Because it is obvious that mental ability
is not equal in all persons, nor is there any
particular relation between mental power and
chronology as applied to age, American Medicine advocates the mental examination of
school Children at the time of their entrance.
The medical writer asserts that common-sense
observation has m'ade it plain that chronological age is an adequate guide for school
classification.
Physical examination of school children,
he says, has been accepted as a necessary procedure necessary for its proper control. There
has been some difficulty in the matter of arranging for examinations in rural sections,
but these are being attempted through the
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medium of State Departments of Health, at
the request of community School Trustees.
The weakness in the scheme of medical
inspection has been along the line of securing
remedial action for those found physically
defective, the physician asserts. This particular problem is less noted in large cities than
in sparsely populated communities; and here
again State-aided clinics of an itinerant nature
are attempting to atone for any shortcomings
that may exist in rural sections.
He says that at the recent meeting of the
National Education Association considerable
emphasis was placed upon the importance of
the mental examination of school children
at the time of their entrance. At various
times voices in the wilderness have been heard
shouting for this educational reform. Coimmon sense observation, he declares, has made
it plain that chronological age is an inadequate guide for school classification.
The physiologic and psychologic status of
the youngsters is of far greater significance
than the number of years of their physical
existence, the writer asserts.
The mental
hygiene movement, supplemented by the experiences in mental testing of soldiers, has
brought to light the Weaknesses of a graduation for educational purposes that takes no
cognizance of educational potentials. He insists that the very foundation of educational
adjustment in a school system depends upon
the mental accomplishments of a child at the
time of entrance, while his probable rate
of progress is suggested by his intelligent
quotient. It is not necessary to believe in the
absolute value of mental tests in order to
understand that a guiding approximate knowledge of mental power is of far greater service
than complete ignorance of mental abilities.
It seems scarcely necessary, says the physician, to point out that mental examination
should be a fundamental part of educational
service. It is important for the teacher, the
parent, and the child, not to mention the
community, to understand as early as possible
whether a child is at average mentality, dull,
normal, or exceedingly bright. There is no
difficulty in determlining by contrast the imbecile from flie precocious child of 6 years of
age, but there is considerable problem in recognizing the dull norrrial, the moron and
the high-grade imbecile without supplementary psychologic evidence.
The writer concludes, therefore, that in
fairness to the children, the parents and the

